
Hypothetical Case Example - Li

Preparation

• Review the case example

• Review/Create a chatterbox 

After the webinar

• Design your own chatterbox

Live Webinar – 7th December 2020 9.30 – 11.30 AEDT

Register in advance for this meeting: Zoom

https://us02web.zoom.us/meeting/register/tZUpdOqpqjIvGtCO-
57M63bXKvadoRGqeo1a

Learning objectives:

1. Practice safe, technically appropriate and respectful terminology

2. Identify systems beyond the child for maximum suicide prevention 
opportunities

3. Detail how developmental stages inform an understanding of Li’s 
needs

Questions to consider & discuss from the case example

1. What questions could you ask of the teacher to better understand 
the context of Li’s comment that he ‘doesn’t plan to be around’? 

2. What is your no. 1 goal from the first interaction with Li? 

3. Which systems and supports are relevant to supporting Li?

4. What are some of the risks and opportunities in this interaction?

5. What considerations might be relevant to working with Li’s 
understanding of emotion (particularly from a developmental
perspective)?

6. What might be different in your approach if Li was 7 or 8 years old?

7. What might be different in your approach if Li was 17 or 18 years
old?

8. How might you continue the conversation if Li doesn’t pick up a 
chatterbox?

Assumptions of participants

Completed Module 1 of workshop

https://us02web.zoom.us/meeting/register/tZUpdOqpqjIvGtCO-57M63bXKvadoRGqeo1a


Li – 12 years old

• You are a school counsellor/psychologist. 

• You have been asked by a teacher to see Li, in Year 6 due to an angry 
outburst where he said he ‘doesn’t plan to be around’ and some
other aggressive behaviour. 

• Although his academic performance has fallen, his teachers had 
described him as bright and responsive. He never had any major 
health concerns and this is the first time the school has suggested he 
speak with the Counsellor.

• You ask a few questions of the teacher and learn a little about Li’s 
circumstances - that there may be conflict in the home (reported by 
Li) and that he has significant responsibilities in caring for two 
younger siblings (5 yrs & 7 yrs). You also learn that his family 
immigrated to Australia when Li was aged 6 years.

• Li’s parents own a business and work long days, seven days per week 
(though they don’t always work at the same time). 

• Li’s mother meets with you, stating that she can’t afford time away 
from the business. She agrees to you talking with Li on the basis that 
anything you do supports his academic performance. She appears 
fatigued, uncertain of herself and shares little personal information 
about the families circumstances. 

• When you ask her to reflect on Li’s development, she describes 
longstanding frustration with his behaviour, including that at around 
8 years old, his was reportedly so volatile that the neighbour who 
babysat them before and after school, no longer wanted to. Li’s 
mother describe this being very difficult as the business demanded 
their time.

• She reports being uncomfortable with Li seeing the School 
Counsellor because ‘nothing is wrong with him’, ‘his father will be 
disappointed that he brings shame to them again’, because he is 
‘naughty’. 

• Despite the reluctance, after some gentle persuasion she agrees, 
with the condition that you improve his academic performance. 

• You meet with Li immediately after talking with his mum.

• Li isn’t interested in engaging – he does not make eye contact, sitting 
in a beanbag on your floor. 

• You sit in the other beanbag, pulling out the emotions chatterbox 
template to start folding a chatterbox. You offer for Li to fold with 
you, if he would like to and you pass him the coping skills & 
resources chatterbox template.

• You start the conversation by saying “I am hoping that we might talk 
for a bit… is that ok?... sometimes it’s hard to know where to start –
so I hope you don’t mind if I just try, even if I get it wrong… big 
emotions can be a bit confusing and sometimes I get misunderstood. 
I don’t like to be misunderstood, so you can tell me if I’m wrong, 
ok?”

• Li doesn’t look up or reply

• “I’m actually worried about how you’re feeling. I have these
chatterboxes that help describe different feelings. Have you seen one 
before? I always find them tricky to fold...”

• Li looks up but doesn’t speak. 

• I heard your good at this stuff, is that right? {pausing} Making 
mistakes sometimes makes me angry. Sometimes it makes me sad. I 
wondered if you feel like that sometimes? Maybe you have a lot of 
big emotions? Actually… this chatterbox talks about a few different 
emotions… not all of them, but some of the ones I feel. If you’d like 
to fold the other chatterbox, you can try a different one…?”

• Li looks up and reaches for the page..

• “If you want to, you can go first and we can take it in turns…”



Follow the directions to create your chatterbox
• Words can be exchanged for emoji’s or symbols, questions can be simplified for younger audiences – but be sure that the subject is sensitive and 

developmentally appropriate. 

• The goal is not to perform a suicidal enquiry, but rather understand the extent to which the child has language and comprehension for emotions.

• When they have an opportunity to ask you questions about coping skills and resources, you are able to offer them ‘helpful suggestions and ask if 
they have tips for you – what skills and resources do they have

• Using a blank chatterbox, you can invite them to write their own words, symbols or warning signs for when they are feeling different things – for 
example, a dark cloud may be sadness, lightening may be anger, sunshine may be happiness and cyclone winds may be fear… (or their terms)

• Identifying resource and coping skills is important for the suicide safety planning (in Modules 6 and 7)



Exploring 
emotions

These prompts are conversation 
starters.

Words can be replaced with emoji’s 
or appropriate images

You are encouraged to allow these 
points to be curious about their 
feelings, the intensity of those 
feelings and whether they feel like 
they have control over them



Exploring 
coping 
skills & 
resources

These prompts are conversation 
starters.

Words can be replaced with emoji’s 
or appropriate images

Explore practical, tangible resources 
and coping skills available to them. 
This can include religion, extended 
family, reading and playing online 
games (being sure that bullying is not 
occurring via those mediums)



Custom 
chatterbox


